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Podcast 36: Three Strikes And You’re Out  
Why We Don’t Use Behavior Charts With Children 

Episode notes: prekteachandplay.com/podcast36  

Hey, Solutionaries! It's Kristie, and this episode is one of my favorite topics, but it's my least favorite 
practice- meaning I love to admire the problem a little bit too much. I like to rant/discuss the issues 
around behavior charts, perhaps just a little bit too much, right? So, let's dive in and talk about why 
there is so much controversy. And I'm going to call it controversy, because it's one of those divides 
where there's a group of us who say, "Let's not do something," in fact some say it a little bit more 
strongly, yet it's a very pervasive practice. Sometimes in my head I'm like, "How does that happen?" It's 
like if I didn't want you to do it, then you do it. But if I do want you to do it, getting to fidelity is nearly 
impossible. 

So, as I kind of explored that rub of why is it that I feel so strongly (and many others do) that we should 
bag the behavior charts, yet I can go online right now and buy a billion different versions of them, or go 
on Pinterest, or my school district might have made me subscribe to a system that's an electronic 
behavior chart that sends messages to families. So why the rub? So, I really want to, in this in the middle 
part of this episode, dive into what are our good intentions, why is it that we want to do behavior 
charts, why is it that we're required sometimes to engage in this practice; but on the front side, I want to 
define what I mean by behavior charts. And then on the backside, I want to give you some solutions. So 
as much as I love to admire it, I want to dig in and get messy, and really talk about where is the rub and 
what to do about it.  

So let's go. 

First of all, what do I mean by a behavior chart? So, I'm talking about something that does one of three 
things, but probably all three things. We're talking about young children. Then people say, "Well, who 
do you mean by young children?" Let's just be easy and say birth to grade three. I could argue up and 
around all of that, but let's just stay more traditional. Early childhood as a period of human 
development, as a field, as all kinds of stuff, we talk about birth to grade three. So I'm going to talk 
about young children being in that window. The more you're in that window, like the closer you are to 
the heart of it- which I call preschool- the more this absolutely does apply to you. 

So when I think about when we are talking about the behavior of young children, if we're going to talk 
about it publicly, whole group, classwide, schoolwide, meaning one-size-fits-all and/or involves symbolic 
representation, then I'm going to argue the practice needs to be dropped.  
  

http://prekteachandplay.com/
https://prekteachandplay.com/podcast36


 
 

 

 

 
© All rights reserved. 

http://prekteachandplay.com 

 

 

So let's break down each of those a little bit more. 

So, what do I mean by ‘public’?  

So anytime that I'm going to say out into the public world something about your internal state (whether 
it's a judgment, an observation, a critique), I don't know what you want to call it, but if I'm going to 
publicly announce in some way, something about your internal behavioral state, that's what I mean by 
public.  

And I'm going to say public means visually talking about your behavioral state, and that's where we get 
the movement of the clips, or the clothespins, or the cards that show which color you're in or which 
place you are. It's representational, which we'll come back to here in a minute, but it's really a public 
way of showing anyone or everyone. It even could be something...like think about this like a report card 
that is about a school district that is put in the newspaper. That to me is a public display. Whether that 
should be taking place or not is another question, but that's just kind of a way to think of ‘public’. 

I would also say it's verbal. So, when I call out attention to someone's behavioral state, meaning that 
somebody's hyper-aroused or hypo-aroused, somebody is too much of something or too little of 
something, somebody is listening or not listening, paying attention, not paying attention, too active, not 
aroused and engaged enough, any of that stuff that I might say verbally, is also public.  

So I'm not just restricting my bagging of behavior charts to visual, though that's where we really see it. It 
can also be the things that we say, not just the things we do. So that's the first thing, if I'm in some way 
describing or commenting and probably judging your behavioral state…in a public way. That's one strike. 

Second strike- is this something that I do with everyone? So, all of my morning class, everyone that's 
enrolled in a certain elementary school. If that's the case, also bag it. Because as we'll learn at the very 
end of this podcast, the one-size-fits-all approach really ends up fitting no one. 

Then, the third element is whatever system we've created, verbal, visual, unicorns, colors, whatever it 
might be, if it's highly symbolic, this is going to be very difficult for young children. Remember, I'm 
talking about young children being infants, of course, toddlers, of course, and preschoolers (yes, you 
should say of course) and early elementary.  

So, we want to think about how young children don't always have symbolic representation. Not only 
that, they may not have the cognitive skills, the social skills, the language skills to really understand what 
that symbolism is representing.  
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So not only may they struggle with the color representation that red is bad, and green is okay, and 
purple is fabulous, or whatever it might be, but they may be struggling with this token economy system 
that's then piled on top of the behavior charts. So this sort of accrual, if you will, of rewards, or good 
behavior, or marks, so they could be stars on a chart, pennies in a bucket. If you're the grizzly bears, 
number of paws accumulated in the week. So these aren't just behavior charts that say you're in this 
zone, or you're out of this zone, or you're on track, or you're off track. It could be this token economy 
system that we're using as a way to tell people you've done good things or you've done bad things, so 
I'm going to give you some token or I'm going to remove some token and then something happens. 

This is highly symbolic as well.  

So children may struggle with why we're using grizzly bear paws as showing that I've done something 
good, or even a star, or maybe, maybe worse yet, some sort of food item, like a gummy bear. So I may 
just have trouble flat-out with symbolic representation. I may also have trouble with the cognition and 
the social skills to even be motivated by that token economy system. 

And then, there's this notion of immediacy of reinforcement. The longer I have to wait for those tokens 
to accrue before I can spend them, use them, or benefit from them, the less effective that reward 
system is and the less I actually learn from it.  

This is like a slippery slope. It starts off with, ‘I struggle with symbolic representation’, but now we're 
into, ‘I'm not even motivated to participate’. Do I even understand the economy system of the tokens? 
And then, if I have to wait too long (which for a young child any amount of time, any delay of 
gratification is really a long time), then the immediacy of the reinforcement is really less effective, and I 
learn less. 

So for all of those reasons and many more, if your behavior chart, your behavior "management system", 
your verbal expressions, to be quite honest, if they are public, verbal or visual, if they are classwide, or 
whole group, or whole school, or if they're highly symbolic, and then on top of it add some sort of a 
token economy system…for those reasons that I've started to allude to, that's what I mean by a behavior 
chart and that's what I'm saying needs to be a practice that we no longer engage in. In other words, we 
bag the behavior charts. 
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Now, we're going to come back to, hey, wait, we're a PBIS, a positive behavior intervention support 
school, or district, or agency. I've got to do these schoolwide things. We'll come back to that. But for 
right now, I don't want you to think about PBIS when I say whole group, classwide, schoolwide. I want 
you to think one-size-fits-all. So again, if it's public, if it's whole group, or classwide, or one-size-fits-all, 
and if it's highly symbolic for children who are young, those are the rules. 

So, then you're going to say to me, "But what if?  

What if we do something that's just the positive, Kristie? What if we cut our behavior chart in half and 
only the positive words are left? Or what if I only give positive information out verbally? So, I say 
something like, 'I like the way you're sitting'?" Or you say, "No, no, no, no. Kristie. We described it better 
than that. We say, "'I see that Maria is sitting and ready to learn. I see so-and-so is crisscross apple 
applesauce.'" 

Well, right here we've got a couple of problems.  

First of all, it's public. So already one strike against you.  

Second of all, it is probably a strategy you're using with all of your children, this notion of verbal 
affirmations, maybe, probably really just verbal cues that you're on track or off track, so second strike 
against.  

Third one, it's highly symbolic in the sense of when we say crisscross apple sauce, or bubble in your 
mouth, or any of these things that we might say, may not be clear to children. There's also some other 
problem with pointing out who's doing it right and just not saying anything to who's doing it wrong. By 
sort of association, if I'm not Maria, and if I'm not sitting crisscross apple sauce the way that I've said 
that's what you're supposed to be doing, now I'm supposed to assume, am I wrong or am I okay too? I'm 
just not Maria or like, forget it. I never can be as good as Maria, so I'm not even going to try. There's this 
symbolism that sort of isn't really spoken about, but I'm saying that my representation of my comment 
about what Maria is doing, you're supposed to by “osmosis” sort of figure out that you aren't and that 
you should. Or maybe you are, and then you think you need to correct it, but I just didn't say your name. 
So you see this gets very confusing very quickly.  
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So even though we're "being positive", we still have the same problems around the public, the one-size-
fits-all, and this symbolic nature of not really being clear about what it is we're trying to say by what we 
said or what we did. 

Then, people say, "Well, Kristie, what if I invite the child up to my desk or to a particular area in the 
room? And so I'm not publicly showing or describing their behavior, but I'm one-on-one doing it?" Well, 
if you're still in a community of learners, everybody's going to know why this child's being called up to 
the desk or over to an area. So it's really not as private as you might think. Second of all, even when the 
information the child receives, and that might push them over the edge or make them feel really bad 
about themselves is told privately, everybody can tell by their affect what you've told them. So it's really 
still, in my mind, public. It may not be classwide because you may be only doing it with some children, 
but oftentimes this is something you do individually with all children. Then, it's the same system. It's the 
same sort of color coding, reward structure where you're getting the grizzly bear paws, or the diamonds, 
or the stars, or whatever it is. So two out of three, even if it's highly individualized, and customized, and 
personalized, is probably still highly symbolic and it's probably still public in a way that you hadn't 
thought it was. 

Now you might say, "Well, what if the child does it and the child has their own chart and we're sure that 
they have the cognitive skills and, and, and?" I'm still going to say that's a lot of what-ifs, that we want 
to get to a different outcome that's a little bit easier of a path. If you think my solutions are hard, all of 
your iterations of trying to hold onto the behavior charts is really more effort than it's worth. 

So, I want you to just kind of, for a minute, see if you can buy into the idea that behavior charts aren't 
really getting you where you wanted to go.  

So, let's unpack this messy middle of where it is that you wanted to go on the first place, because this is 
not intended to be critical of people. It's not to criticize you publicly as teachers and as providers. And 
it's not to make anyone who has bought into applied behavior analysis or other behavior management 
systems, kind of broadly defined, that you maybe asked people to create some sort of behavior chart to 
help manage. You've maybe created one over the weekend or bought one on Teachers Pay Teachers. So 
I don't want to sound like I'm above what I'm holding you all to. So, I don't want to engage in publicly 
shaming adult professionals who work you know what off. I don't want to say, "Well, there's one answer 
to this, and it'll fit everybody's situation." And I don't want to be so confusing that you don't get it. 
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So, we're going to go another step. I just needed to start off with what do I mean by behavior charts, 
because people have different ideas in their mind and they're like, "Well, I can clearly see why this might 
not work. But what about this other version, or this positive version, or the verbal version, or the 
customized version, or the version just for the small group?" So just know that that's a slippery slope, 
and I'm just giving us some guidelines to say what we're even talking about. 

Now let's talk a little bit about why do, we use these in the first place. There are actually several reasons 
about why we use them. Then, I'm going to counter each of those with why we shouldn't. But then 
we're going to come back to- but I still have that reason. What do I do? 

So, the first thing people almost always say is, "I want the child to have ... I want the child to know 
what's going on to become more self-aware." That's a beautiful thing. I don't want you to lose sight of 
that as a goal. Giving children feedback is absolutely necessary. The kicker is we need to make sure that 
the feedback is actually part of a learning trial or an embedded learning opportunity. We need to make 
sure that the feedback is logical and timely. And when we're using these highly symbolic 
representations, whether they be stars, or grizzly bear paws, or colors, that's very difficult for young 
children to understand the symbolic representation. That again, on top of that, it's hard for them to be 
motivated. 

So even though feedback is supposed to help increase the likelihood that the child will do the desired 
behavior again, and more independently, and more consistently, we actually have less effect, they learn 
less, and they're less motivated when we complicate it with something that is confusing and/or is paired 
with a token economy sort of system.  

So while we want to give children feedback, we have to make sure that the feedback is timely and the 
feedback is logical. That means it makes sense to the child. We have to look from their perspective. Does 
this make sense? 

The other day, we were talking with some infant-toddler teachers, and they started really thinking about 
different strategies to help children become more aware of their emotions and which emotion they 
were experiencing. And they wanted to do some of the things we do with older preschoolers or early 
elementary. And while the strategies are strong and make sense, they just don't apply to infants and 
toddlers who don't have the same skillset, whether it comes from recall, or associations, or attributes, or 
cause and effect. They just don't have those skills yet, so we have to be really careful. 
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The second reason why we use these behavior charts, both verbal and nonverbal, to be quite honest 
(but mostly the nonverbal kind, the picture versions where you have the rainbow colors with the 
clothespins moving up and down), might be because people say, "Oh, this is a schoolwide intervention. 
We are part of PBIS. Our behavior team has created this elaborate schoolwide intervention to give kids 
feedback on their behavior. We're using zones of regulation as part of that. I'm supposed to show kids 
where they are, which color they're in, and so forth." Whatever it might be, doesn't really matter. It just 
might be something you're using with everybody. And if you’re a P3, a P5, or P12 building, people are 
like, "Hey, you're part of this. You're part of the school. You need to be doing this schoolwide 
intervention." And that's not always the case. 

There's actually some conversation, Lise Fox and others that do PBIS and the teaching pyramid, talk 
about how schoolwide interventions- while preschool teachers and staff need to be trained, and 
understand, and participate in it- for older students, it may not be relevant across all ages, and I would 
say even all developmental skills. So even though you're in third grade and you might say, "Well, third 
graders are kind of doing well with this," maybe not all third graders. We have to be really thoughtful 
about the one-size-fits-all issue when it comes to, yes, it can be a schoolwide intervention, yes, it can be 
something that we're doing whole group, but it can't be something that is always for every child without 
changes. And so, we might need to do something different for our youngest students in the building 
and/or children that don't have the developmental skills. Again, back to the symbolic representation, 
back to the social skills for motivation, back to the cognitive skills for associations, attributes, cause and 
effect, and so forth. 

Okay. The third reason that people use behavior charts is they say, "Hey, we want to catch a kid being 
good. Come on, Kristie. The world's tough enough out there. We're really doing this in a positive way to 
show who's doing the kind of rule as it stated, who's walking with walking feet, who's using gentle 
hands, who's using an inside voice." Well, right there, if you haven't noticed, there's a whole lot of 
symbolic representation by “walking feet”, “gentle hands”, “inside voice”. It's also something for 
everybody. So, I just want you to be really careful and say, "Is this really working for everybody?" So 
even though we want to catch children being good, let's at least not do it publicly. 

That doesn't mean we don't want to celebrate successes. It's not that we don't want to give positive 
descriptive affirmations that others might hear, but our intention is not to sort of covertly correct 
somebody else, by raising up a different child. When I raise up one child to sort of highlight your deficit, 
I'm creating division, and competition, and a little bit of confusion, to be quite honest. Because as the 
kid who's not being called up, I don't really know. Am I not being called up because you just didn't say it, 
but I'm still doing the right thing, or am I doing a wrong thing? Then, what am I supposed to be doing 
differently?  
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So, if I want to catch a child being good, direct, be all in, be in attention and attunement with that child 
and not worry about if anybody else hears it, sees it, witnesses it, or understands it. But for that child, 
when I give a positive descriptive affirmation, it's something that's in tune or attuned with them, helping 
them further co-regulate, further connect the dots, and to seek clarification if they're not kind of clear 
about the information that I've provided in that descriptive affirmation.  

So, we still want to catch kids being good. We want to celebrate children who are able to follow rituals, 
routines, and engage in strong relationships, but we want to do so in a way that catches that individual 
child, not in a public way, and in a way that builds community, and consistency, and compassion for one 
another versus that division and that competition. 

Then, the fourth reason that people often say they use behavior charts is because it's part of how they 
teach classroom rules, how they teach classroom routines, and then how they hold children accountable 
to those rules and routines. So, people are like, "Well, now kids can just do whatever they want, I can't 
tell them that they've broken a rule. I can't tell them what they're supposed to be doing at this time, and 
where they're supposed to be, and how they're supposed to play with toys?” Ummm…nope. For sure. 
We are in the business of helping children understand those rituals, those rules, those routines, but we 
can only teach them when they are in that green zone of optimal learning, in that window of tolerance. 

If you feel compelled to move a child’s clip to indicate that there's something off track, that they're 
doing something really wrong, and especially if this is now going to result in more bad practices in terms 
of writing the child up, sending them to the office, taking something like recess away, doing these 
practices that we don't want to be in the business of doing, if the child's at that level of hyperarousal, 
their state, their regulatory state, if they're already hyper-aroused or hypo-aroused, they're confused, 
they're withdrawn, they're in that freeze or faint state, they've shut down, if I'm moving their clip and 
they're in one of those two behavioral states, fight or flight, freeze or faint- we call that red or we call 
that blue, hyper-aroused or hypo-aroused, I'm giving you the same names to mean the same things but 
the opposite ends, that means that they are not able to learn. 

Barb Avila and I talk about teach before the peak. So if your intention, the reason for using the behavior 
charts, is to help children learn the rules, the rituals, and the routines, then you can only teach them 
how to follow the rules, how do engage in classroom rituals, how to be a part of the routine if they're in 
the green zone of optimal learning. If their nervous system has flipped its lid and they're hyper-aroused 
or hypo-aroused, they cannot engage all that beautiful stuff up in their cortex that allows them to have 
self-awareness and to have self-regulation where they can stop, think, and then act. 
  

http://prekteachandplay.com/
https://prekteachandplay.com/podcast27/
https://twitter.com/synergyautism?lang=en
https://www.youtube.com/watch?v=5Gaxt5nWgcw
https://prekteachandplay.com/podcast27/
https://www.amazon.com/Stop-Think-Act-Integrating-Self-Regulation/dp/0415745233


 
 

 

 

 
© All rights reserved. 

http://prekteachandplay.com 

 

 

So while they need to learn self-regulation skills, they can only do that once you have co-regulated, 
helped them process the big emotion, helped them with a lifeline back into the green zone. Then you 
can reteach the rule, the ritual, or the routine. But oftentimes, using the behavior chart either is being 
used when I'm already hyper or hypo-aroused, or the use of it pushes me into that blue zone of shame, 
or into that red zone of ‘forget it’- then I don't have to do anything all week. If you're just going to move 
my clip to red, then I don't need to listen to you. So, you get that fight or flight, freeze or faint - 
behavior. 

Hopefully that makes sense, that we understand there's a lot of reasons why. And these aren't even the 
ones that are harder, which are that your district requires, that a coach has told you that you have to 
implement it. Your supervisor's critiquing your behavior management as to whether or not you have a 
classwide intervention at play. 

The first three, the public, the one-size-fits-all, and the highly symbolic, are things you may have to talk 
to your district rep, your coach, your supervisor, your building principal, to say these are the problems 
with doing this particular practice with our youngest citizens, with children who are infants, toddlers, 
preschoolers, early elementary. Even if that means developmentally, not chronologically. 

Two more reasons why we don't want to use behavior charts that have been fitting under this category 
that I've been describing. First and foremost, it's really just this notion of public shaming. We've been 
saying it's public, it's public description, it's public announcements, but that really slippery slope gets us 
very quickly to public shaming. 

The second reason is that all behavior is communication. Our job in that moment is to, as Barb would 
say, become curious. What is it that this child is trying to communicate? And when I say what is the child 
trying to communicate, I don't mean that in a really conscious way. I don't mean that they're consciously 
trying to get you to play a game of charades with them. Can you guess what I'm trying to communicate? 
It's really their body, it’s noticing that there are stressors, and they're giving the most adaptive response 
for the circumstances, for their memory, to suit their own system. But that behavior that comes out, 
that adaptive response by the nervous system, that behavior is communicating that I am overloaded, 
that my needs of safety, satisfaction, and connection are not being met. And if we don't get curious and 
try to figure out what they are communicating, then we've missed the boat entirely. 

So, for those two reasons, on top of everything else, is why we're bagging behavior charts.  
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This is a long episode in the sense of we've been admiring the problem. Remember, at the very 
beginning, I said this is my favorite topic to talk about because it's my least favorite practice. Well, that 
means I'm talking about what not to do, and that doesn't help anybody. We still have to figure out, how 
do I help children follow the rules, and rituals, and routines? How do I help children know when they're 
on track? How do I catch them being good? What do I do when I am hearing pressure to do something 
that's schoolwide? What do I do if I really still do want to give kids feedback? 

And so, in the show notes for this podcast episode, we're going to have lots and lots of links for each of 
those, “what's your what”. So if your what is feedback, we're going to have lots of links for you to go to. 
If your what is I want to teach kids self-regulation, oh my goodness, we have so many great tools, 
previous podcasts, blogs, books even, online courses about how to teach before the peak, all these 
amazing things. And so, you have to sit for just a moment…once we're done admiring the problem, you 
need to get back to being clear about “what” before “how”. So before you go, "Give me all the solutions, 
Kristie. How do I do this if I don't use behavior charts?" I need you to pause, maybe pause the recording, 
but also just pause in your mind, and say, "What is it that I'm trying to accomplish? Am I trying to close 
the learning cycle by giving feedback? Am I trying to help children and reinforce the things I want to see 
more of? What is it that I want? What is it I'm trying to accomplish?" Then, dig into our show notes and 
see if we've got a few solutions that you might try. Again, one size doesn't fit all, and these aren't going 
to be quick fixes. You really have to think differently about behavior that it is always communicating, 
that we want to focus on connection over compliance, so there's some mindset shifts that are going to 
be required as well. 

After you're pretty clear on “what”, so now we know not only what behavior charts are, we understand 
why we've done them, why we are doing them, and sort of why we're being invited to think differently, 
we pause for a minute, and before we run out and find the next magic bean or look for a magic wand, or 
go, "Well, what else can I do?" and just get our own lid flipped, ask yourself, "What is it I'm trying to 
do?" Then, see if you can't find some solutions. 

But in general, here are a couple of things to try.  

First of all, I just mentioned a few seconds ago, aim to connect, not to have compliance. When you can, 
shift your mindset to “I'm trying to connect and understand this other human being, they're trying to 
use their behavior to communicate with me, that they want to connect, how can I connect with you?” 
Try not to look at all things as trying to get my attention or escape from something. It's a bit of an 
oversimplification of what's really going on in the nervous system. So really think, "How can I become 
curious? How can I figure out and connect with you?" Because when I'm connected, that's when deep 
learning takes place. Compliance can look like learning is taking place, but it is not a long-game solution.  
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Next, you really need to think about your job versus the kid’s jobs. So you're like, "But I want the kid to 
do X." Let's talk about what you need to be doing. Really, adults need to be externally regulating 
children before they can internally regulated, and that is often through co-regulation. So not only are 
you helping soothe their nervous system, being attuned with them in your interactions and your 
communication, trying to keep their nervous system calm and feeling like it's safe and they're getting 
their needs met, but you have this job to sort of recognize when they're starting to escalate, when 
they're starting to move into that blue zone of shutting down. And so as you're co-regulating, and as 
you're trying to get kids to learn how to self-regulate, you really need to think about, can I recognize and 
reduce stressors? 

And if you haven't looked at Stuart Shanker's work or any of the work that we've shared on previous 
blogs and podcasts, be sure to check the show notes around recognizing and reducing stressors. This for 
me was a game changer. When I started to really understand what's happening to my nervous system, 
every human's nervous system, all children's nervous systems just from an environmental (not even a 
trauma sort of perspective), but just a day-to-day what is coming into my nervous system, then what is 
my nervous system doing based upon its memory of past experiences? Not only my past experiences, 
but from an epigenetics perspective, past experiences of my ancestors, whew. This just got so big. It 
became much more about how the body is so sophisticated and wants to be on autopilot to keep you 
safe at any cost. And so, we need to recognize stressors. This is very individualized, so that's where the 
one-size-fits-all…doesn't fit. What's a trigger or what's a stressor for some, isn't for others. We can only 
know this by dancing, and co-regulating, and connecting with that child. 

And then lastly, we need to give children opportunities to process big emotions. Alyssa from Seed and 
Sew often talks about it. So again, if you need to look in our show notes about processing, how you as a 
coach, as a guide, as a parent, as a teacher, as a co-regulator…how do you help children, how do you 
help support processing. So how do you help them process information auditorily, how do you slow 
down and give them time to process, which isn't the same as wait time while you're doing nothing? So 
don't misunderstand that process time and wait time, that kind of wait time is good, but wait time 
where you're just sort of doing nothing because everybody else is still getting organized is kind of a 
waste of time, but even that’s a slippery slope, but that could be another podcast about wait time. 

But the processing can happen even before you flipped your lid. It can certainly happen while you're 
flipping your lid, while you're experiencing that strong emotion, and then even afterwards. Name it to 
tame it. What all happened? How are you feeling? What can we do next time? That collaborative 
problem-solving is part of processing. So if you're not aware of sort of these coping strategies and these 
ways to help children process big emotions, you might check the show notes for more on how to allow 
and support children's processing.  
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So, in a nutshell (kind of a big nutshell, if you will), this is why we are bagging behavior charts. This is 
why sometimes people say we should just rip them down, and tear them up, and throw them away. But 
I hope that you not only better understand what all I'm putting into that category of things that should 
be banned, burned, or bagged, but that you also understand that I have a great deal of empathy and 
understanding about why we have used them or why they get continued airplay, and that you're 
starting to see maybe all of those reasons, while justifiable at the onset, don't really work as you play it 
out for young children. 

And then we start to say, "What can we do about this? What can we do to actually help children?" So, 
what's my “what”? What is it I'm trying to accomplish? Hopefully connection over compliance. I see my 
job as a co-regulator as I'm trying to achieve children's ability to self-regulate. I know that I have to 
recognize and reduce stressors on a customized basis, child by child by child, and that I also have to 
allow and support processing before, during, and after this big emotion that young children are just 
going to experience because that's what they do. 

I hope this is helpful. If you have any questions, ideas, or solutions, I'd love to hear about them. If you'd 
like me to come and visit you at your agency or your school district to talk to others about why we don't 
use behavior charts with young children, and sort of those replacement behaviors about how we can 
still get children to a place where they're able to follow rules, rituals, and routines, say the word and I'd 
love to join you in trying to revolutionize how we really think about children, our relationships with 
them, and their ability to self-regulate without behavior charts. 
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