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Speaker 1: Welcome to the Pre-K Teach and Play Podcast, where solutionaries are 
reclaiming children's right to learn through play, re-imagining inclusive 
classrooms, and revolutionizing early care and education. Here's your host, Dr. 
Kristie Pretti-Frontczak. 

Kristie: Hey everyone, this is Dr. Kristie Pretti-Frontczak, and this is a bonus recording 
for the Pre-K Teach and Play Podcast. Today, this is an amazing opportunity to 
hear directly from Dr. Stuart Shanker of the MEHRIT Center. For any of you who 
follow my work, who follow along with the early childhood revolution, you know 
that we're often talking about self-regulation. We talk about it in our work with 
Shauna Tominey around Stop, Think, Act, we talk about it with Alyssa Blask 
Campbell from Seed and Sew, in terms of processing big emotions, we've talked 
about it with our dear friend Laura Fish, as we talk about seeing the child behind 
the behavior, and of course, we talk about self-regulation when we're hanging 
out with Barb Avila, and we talk deeply about teaching before the peak of the 
storm, and so I was really super-excited to be able to have Stuart come on and 
just talk to us more about what's going on in these tiny humans when we think 
about self-regulation. 

This is a bonus episode, and it's a little bit different than most of our episodes. 
In this recording, we just get to sit back, learn and listen alongside Stuart 
Shanker. It's not much of a conversation between the two of us, I don't ask a lot 
of questions or points of clarification, he really had an idea of things that he 
wanted us to know as leaders in our own lives, leaders in our early childhood 
programs, and really as we're trying to change and evolve the way we think 
about self-regulation. 

So I'm super-excited that I had the opportunity to sit beside him on this Zoom 
call and just listen deeply, listen for greater understanding, listen to how he 
talks about how things have evolved over time, how things look in practical 
ways, what's going on beneath the surface, and really what it means to be a 
stress detective. So welcome to this bonus episode, and again, our gratitude to 
Dr. Stuart Shanker for helping us really think deeply about reframing stress 
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behavior and misbehavior, and knowing that when I think it's misbehavior, ah, 
the reframe is stress behavior, and knowing what to do about it in terms of 
helping children develop self-regulation through co-regulation. So, I hope you 
enjoy. 

Dr. Stuart Shan...: Well, good morning, Kristie. I'm really delighted to be here today, and I thought 
maybe I could start off telling you what America meant to a young boy growing 
up in Canada. I have a wonderful story about when I was 10 years old. They kind 
of took me out of the regular school system, and my teacher took me by the 
hand and she walked me to the library, and she then said to me, "Okay Stuart, 
what are you interested in reading?" And I said, "Oh, the American Revolution." 
And she answered, and she said, "Oh well, do I have a treat for you. All of these 
books here are about the War of Independence, and if you get through those, 
up over here are books about the American Civil War." 

Now, if you think about it, it's kind of a strange story, right? I was 10 years old, 
so what does a 10-year-old know about the War of Independence? But in fact, 
the American Revolution was a sort of model, a paradigm for myself, but for my 
whole generation growing up. I can't remember too much about all those books 
that I did read, but there's two things I remember, and one of them is Patrick 
Henry saying, "Give me liberty or give me death" when he gave that speech to 
the Virginia Convention, but the more important one was, "We hold these 
truths to be self-evident, that all men are created equal, that they're endowed 
by their creator with certain inalienable rights, and among those are life, liberty, 
and the pursuit of happiness." 

Now, this was huge for us, and I think it's fair to say, it's kind of been like a 
lodestar for me my entire career, but something happened, and there's been 
some wonderful books written about what happened. My favorite author in this 
area is Jonathan Israel, and one of his books is called The Revolution that Failed, 
and what's he's talking about there is that it was clear that by the middle of the 
19th century, the radical Enlightenment dream that Thomas Jefferson was 
writing about had pretty much died, it had been taken over by a different 
branch of the Enlightenment, and so there's been a lot of analysis, why did it 
die? 

And there's all kinds of reasons, right? There's the transition from an agrarian to 
an industrial society, the huge technological changes were going on, lots of 
reasons, but for me, when I was a graduate student, I felt that there was 
something else going on here, and I felt that the deeper reason why the radical 
Enlightenment dream ran into so much trouble was because it was grounded in 
a self-controlist view of how children develop and what we can do to enhance 
their development. And what I mean by that is that pretty much all of the 
Enlightenment thinkers fell back on this idea that if a child is having problems 
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with their emotions or their behavior or their attention, it's because they 
weren't trying hard enough, that they weren't repressing or suppressing their 
impulses. 

But while I was continuing to read about political theory, my real focus at... I 
went to Oxford, my real focus there was on something that the early pioneers, 
the early physiologists, referred to as self-regulation. What they meant by 
"Self-regulation..." I'm thinking here of, say, someone like Claude Bernard or the 
American Walter Bradford Cannon, what they meant by "Self-regulation" is how 
we manage stress, okay? And that's basically it, that was the original 
physiological view. 

But when I came back to Canada and I started to work with educators, I found 
that that's not at all what they understood by "Self-regulation," and in fact, we 
actually did a study looking at how many different ways this term 
"Self-regulation" was used, and it turns out there's 447 different definitions, but 
446 of those definitions are variations on self-control. The idea here is that a 
child needs to learn how to regulate, i.e. control, their thoughts or emotions or 
attention. But that's not at all what I had been trained in neuroscience and 
physiology, there what we were looking at was a much more fundamental view 
of how we deal with stress. 

Now, everyone, even a young baby, self-regulates, and what that means is as a 
child, or as an infant, we start to manage stresses, and sometimes the way we 
do it is what we call maladaptive. Okay, what does that mean? I'll give you one 
example. For many years, I ran a clinic at my university that was primarily 
dealing with children that were on the spectrum, or that had ADHD. And what 
we found with a lot of these kids is that let's say they found social interaction 
very stressful, and a lot of them do, and there are reasons why, and I won't go 
into them today, but they have to do with the child's sensory system, and to 
deal with the stress of social interaction, what they do is they avoid it. Maybe 
they turn their gaze away, or they even shut down. This is a functional way of 
dealing with stress, but it's maladaptive, and the reason why we call it 
maladaptive is because an infant really needs to be engaging with their primary 
caregivers in order to learn all kinds of things and develop all kinds of things. 

So we talk about the role of interaction for language, for emotional 
development, for learning the meaning of facial expressions, gestures, all of 
these things are curtailed if the child blocks out social interaction in order to 
deal with the stress of social interaction. So what we would do in our clinic is 
you cannot get those benefits, the benefits that accrue from social interaction, 
by forcing a child to pay attention to you, or by trying to bribe them, maybe 
you... Or putting a funny ball on the end of your nose, these tricks to try to get 
them to pay attention. The child, in order to get those benefits, they really have 
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to want and enjoy engaging interacting with you, and for that to be possible, 
what we learned very early on was you had to figure out why is this child so 
stressed? It's not just the social interaction. 

If the child comes into an encounter and they're already overstressed, this extra 
stress of engaging is what sends them into shutdown, so the whole crux of our 
work, the things that we publish, were the methods that we used to reduce all 
the stresses that we could so that the child enjoyed and benefited from 
interacting with us. So that led us to really distinguish, or led me to distinguish 
between two fundamental kinds of self-regulation. 

There's maladaptive, and that means it's a way of coping with stress that 
actually creates more stress down the road. So if I'm an adult and I cope with 
the stress of what's going on today by, say, drinking, that's maladaptive because 
the effects wear off, it has serious health consequences, so instead what we 
want to do, and this is why I designed Self-Reg, the process, is we want to figure 
out what are these stresses, the hidden ones as well as the obvious ones, how 
can I reduce them, and really work on becoming aware of what it feels like to be 
calm, and what if feels like when I'm starting to become overstressed. 

And I'll just tell you very quickly that one of the most remarkable things we 
learned is that a young child, as young as three, can learn how to do this, and 
they may not have the words, they may not have the language, but they 
understand the feelings, and they actually know what kinds of things they need 
to do to calm themselves down, to reduce their own stress. 

So there's a couple of really interesting implications of all this, if you like, and I 
thought what I would talk about today for just a couple of minutes, is I want to 
talk a little bit about evolution, about what we understand about the brain, and 
I'm only going to use one technical term today, and that technical term is 
something called secondary altriciality, and what that means is actually pretty 
important. When we study the evolution of the human brain, we discover 
something incredibly interesting. The size of the female cervix has not changed 
for about the past three million years, yet the size of the infant brain has gotten 
progressively bigger and bigger and bigger, and so late in the 20th century, a 
paleoanthropologist came up with this idea that what happened in the 
evolution of humans is that with each new human species, the brain grew a little 
bit more after birth. 

The idea here is that the reason why the cervix hasn't changed is because you 
couldn't really go much bigger and have human females able to be bipedal, to 
walk around on two legs, but nature or evolution loved this big brain, so what it 
started to do was have literally an explosion of brain growth after the moment 
of birth, okay? So now what secondary altriciality is telling us is that birth is 

 
 

 

 
© All rights reserved. 

http://prekteachandplay.com 

 

http://prekteachandplay.com/


 

really more of a transition from one type of fetus to another type of fetus, and 
they talk about the newborn as literally a fetus outside the womb, and it 
remains a fetus for around six to nine months. 

Now, the idea here is that as a fetus outside the womb, this allows for this 
extraordinary burst of brain growth, that 700 new synapses form every single 
second, so it's incredible growth, incredible wiring, there's a lot of sculpting of 
the brain that's going on. But if we're talking about the newborn as literally a 
fetus, still a fetus, then we need something to replace the umbilical cord, there 
has to be something tethering the newborn to the mom, and the idea here is 
that this external umbilical cord is something we call the interbrain, and we 
think of the interbrain as kind of like a wireless Bluetooth. It's a system that 
connects a deep part of the mother's brain, something called the subcortex, 
with the baby's subcortex, so it's a limbic system to limbic system connection, 
and it's through that connection that that incredible brain growth, which is 
largely in the thinking parts, the speaking parts of the brain, can occur. 

So why do I say "Can occur?" I mean, what's the big deal here, why do you need 
the interbrain? And the reason is because this fetus can't really deal with stress. 
It doesn't have the kind of knowledge, the kind of awareness, that it needs, and 
let me give you a very simple example. Suppose the baby is cold, that cold is a 
stress. In fact, it was the very example given of stress. So the baby doesn't know, 
you've got now a three-month-old, four-month-old, she doesn't know to put on 
a sweater, or to put on another blanket. It's up to the interbrain, that external 
brain, who is reading and monitoring the baby, and sees by the behavior, or by 
various visual signs, can see that the baby is getting cold. So the interbrain acts 
as that external self-regulating mechanism. She puts the blanket on, she takes 
the blanket off, she's the one that reads when her baby is becoming 
overstressed, and learns what she has to do in order to reduce the baby's stress 
load. 

Now, one of the most powerful studies ever done on this phenomenon was by 
the man who mentored me in psychiatry, Stanley Greenspan. At the start of his 
career, Stanley studied with Stephen Porges and Georgia DeGangi, they studied 
premature infants in the NICU, the neonatal intensive care unit. And what they 
did was they looked at all the stresses that these premature infants had, and 
because they were premature, their nervous system was more vulnerable to 
stresses that, say, a typical newborn can easily deal with, but they were 
overstressed by things like temperature or too much noise, or too much visual 
stimulation, even odors. 

And what they did was they created a model where they reduced as many of 
those stresses as they could. So for example, they got rid of those alarm bells 
that are used in NICUs, and instead they used a form of... Like an iWatch, a form 
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of a haptic signal that alerted nurses when a baby's oxygen level was dropping 
too low. And the nurses were taught how to walk calmly and speak in soothing 
tones, et cetera, so it was basically creating as soothing an environment as you 
could for what were relatively delicate nervous systems. 

And the discovery they made was astonishing. What they discovered was by 
reducing these stressors, the babies did better in virtually every health index 
that there is. So they put on weight, they grew, they were more alert, more 
responsive, everything was enhanced. And the reason for that is something that 
Steve Porges has explained in a number of important publications, the reason is 
that the baby only has so much fuel, so much glucose in the fuel tank, and 
stress, what a stress is by definition, now I'm talking about the original 
physiological definition of stress, not the popular one that you see in, say, 
popular media, but the original physiological definition is that a stress is 
anything that requires the brain to burn energy in order to stay relatively 
balanced. 

So for example, if cold is a stress, it sends a signal to a deep part of the brain, to 
the hypothalamus, to... We do a bunch of things to build up our body 
temperature, maybe we... Our teeth chatter, or we shiver, and these very rapid 
muscular contractions generate heat, but as any muscular contraction, this is 
very expensive, meaning it uses up a lot of energy. It uses up so much energy 
that it compromises things like growth or appetite or cellular repair, or paying 
attention. So this becomes a model for us, it became a model for all the work 
we did in our clinic. What we were looking at was, what are the stressors for this 
child? And the first step is you have to recognize that the child is overstressed, 
and there are lots of... You can read one of my books like Self-Reg, which give 
you all kinds of indicators of when a child is overstressed, or a baby, or a 
teenager, for that matter. 

And so once we recognize that the child is overstressed, we're going to become 
a stress detective, we're going to try to figure out what is so stressful for this 
child, bearing in mind that every single child is unique, what is a stressor for one 
child is not a stressor for another. Furthermore, the little buggers change on you 
all the time, so what was a stress last week may not be a stress today, so we 
have to not only be a stress detective in terms of what went on last week, but 
we continue to be stress detectives, we continue read and reframe our child's 
behavior, and that means knowing the distinction, understanding the 
distinction, between misbehavior and stress behavior. Let me just quickly tell 
you, I won't spend time on it today, but this distinction between misbehavior 
and stress behavior is absolutely pivotal for every child, right up until they're 
young adults. 
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Now, we made another discovery that I think was equally important. In our 
clinic, we kept on having these children sent to us, and on their records was 
written that they had an attachment disorder. I'm sure Kristie has explained this 
already, or can explain it, but basically it's a term that we use based on a fairly 
simple experimental method when a child's around eight to 10 months old. But 
the problem that we had was we were looking at these kids interacting with 
their parents in our clinic, and there was no way they had an attachment 
disorder, there was a real bond going on here, and it was a travesty to say that 
there was an attachment disorder, but then we realized what it was. 

There is a distinction between fragile and secure attachment, and what that 
means is if you think about the interbrain, the interbrain is nature's design to 
have a higher-order brain regulate the child's stress. The child doesn't cease 
needing an interbrain the moment they go to school, the infant brain still needs 
that higher-order adult brain. In fact, this goes on right up until the age of 
around 24, and so what we would see, say with teenagers, is that when they 
were overstressed, they would literally regress to the level of an infant, and 
what they needed, they needed that adult interbrain, so let's say the teacher, 
they needed that adult interbrain to help them do what they couldn't do 
themselves, namely modulate, regulate their stress in a way that promotes 
growth. 

But in fact what was happening was the opposite, what was happening was that 
all these children that we were seeing in our clinic were getting yelled at, as if 
they were misbehaving. So the child that has trouble with getting along with 
another kid, or has trouble standing in line, or finds it very hard to sit on the 
circle on the rug and listen to the story, they were being treated as if they were 
misbehaving, as if this was intentional, as if this was deliberate, but it was 
nothing of the sort. 

What was happening was they were overstressed, their behaviors were stress 
behaviors. There are all kinds of signs of when a behavior is a stress behavior, 
and as you learn Self-Reg, you begin to reframe a child's behavior automatically. 
You do it through, say, the tone of voice. Parent learns, parent recognizes when 
a child's becoming overstressed as their child's voice rises in pitch, or their 
speech becomes a little jerky, or you do it by their skin color or their pupils, their 
eye gaze, there's all these signs of when it's stress behavior. But if you treat 
stress behavior as if it were misbehavior, it's about the worst thing you can do 
to a kid, because now what you've done is you've added a huge further stress on 
a child whose stress load was already over the top. Now the child becomes 
frightened. 

Now, the attachment disorder that we were seeing in our records was in fact 
referring to an interbrain disorder with another adult, not with mom and dad, 
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but with, say, a teacher or a coach. And the solution that we came up with 
was... We work very hard up here in Canada with schools right across the 
country, so we basically are everywhere now, helping educators understand 
everything I'm talking about today, so that they can become that external stress 
regulator when a child needs it. So what we're looking for here is how we can 
shift children from possibly maladaptive ways of dealing with stress, to 
growth-promoting ways of dealing with stress. Now, what do I mean by that? 
The goal of Self-Reg is not to eliminate stress from a child's life. We need stress, 
children need stress, stress causes us to grow in all sorts of ways. But we have to 
have healthy, adaptive ways of dealing with stress, I'll give you a very simple 
example. 

Weightlifting is a stress. Exercise is a stress, it's a physical stress. So weightlifting 
causes little micro-tears in the muscles, the way muscles heal is by growing new 
tissue, and it's that new tissue that makes the muscle stronger. There's all kinds 
of ways that you can weight-lift improperly. If you do too much, too much 
weight, or you don't give your muscles that break they need to recover, so you 
don't have recovery day, whether it's running or whatever, then what happens 
is what might have been beneficial stress turns into a negative stress. 

So what we're trying to do all the time is we're trying to figure out how we can 
help a child thrive on the stresses that they have to deal with, and one of the 
biggest stresses in a child's life is school. School is very interesting, because it 
involves stresses on a child in multiple domains. There's a physical stress, there's 
the stress of being in a classroom or on a hard chair, or not being able to move 
about, lots of physical stresses. There are emotional stresses, the stresses of 
other children, of getting excited, getting scared, getting upset. There are social 
stresses, the stresses of learning how the rules of how I'm supposed to behave 
in school. There are what we call pro-social stresses. It's easy to overlook the 
fact that little children are very empathetic when another child is hurting, when 
another child is suffering, and for some of these kids, that empathy is just too 
much for them to cope. It's too much for them to deal with someone else's 
distress when they're already themselves overstressed. 

So we look at all those four domains of stress, but there's a fifth domain that's 
huge, and this is the last one I'll talk about today. One of the things Kristie 
wanted me to talk about was why Self-Reg is really this... It's this method for... 
We call it unleashing a child's potential, and we made a very, very interesting 
discovery. Sometimes, a child's maladaptive response to school, or to a subject, 
is to shut down, and the reason is because there's a fifth kind of stress. So we 
talk about five domains of stress, physical, emotion, social, pro-social, and the 
fifth is cognitive stress. So I'll give you an example, math is a cognitive stress. 
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And what that means is that when a child's doing math, and here it can be any 
age, they really have to rely to a considerable extent on something called 
working memory, and if you watch children doing math, especially kids that are 
having a little bit of trouble, their muscles, their whole body tenses up. There's 
some very interesting reasons why this happens, but basically, when we work 
on math, we're tensing our stomach muscles, our leg muscles, and that's why 
we're burning so much energy on this cognitive stress. But now I have a child 
that I know is capable of doing this, in fact, over and over we would see in our 
clinic that a child could do something, say in math, on one day, and then the 
next day couldn't even come close to doing what we knew he could do. 

And the reason was that the child's stress load had dramatically increased, and 
now the further stress involved in math was too much, and the child resorts to a 
maladaptive method of self-regulating, namely "I won't even try," or he makes a 
nuisance so he gets kicked out of class, and the key here for a teacher or a 
parent is to recognize this difference, this fundamental difference, between 
misbehavior and stress behavior. These are stress behaviors, they are telling us 
that "I have to reduce the stresses," and there's all kinds of ways to do this. 

Some of them are physical, like we may want to change the child's chair or let 
them chew gum. Some of them are more cognitive, and you have to read my 
book Reframed, that's the new book, in order to learn the techniques, the 
cognitive techniques, that we can use to reduce the cognitive load of something 
like mathematics or arithmetic. But in all these cases, the idea here is not that I 
can make any child a rocket scientist, the point is different. It's that what we 
saw working with all of our kids that let's say were on the spectrum, is that we 
had no idea what their intellectual potential was when they were overstressed. 

What we found is if we could reduce their stress load so they could deal with 
the cognitive stress, they blew us away. We saw talents that we would never 
have dreamt were there, we saw potential, and it could be anything, could be 
artistic, it could be they had this passion for... I remember one child turned out 
to be this wonderful little paleontologist. Whatever grabs their imagination is 
the key, but the point is, you won't see this if the child is overstressed. So what 
we're doing is we are basically, by reducing their overall stress load where we 
can, we are potentiating the joy that they feel in the kinds of stresses that they 
will encounter, for example with groups, social groups, with school. 

The last thing I want to say today, I just want to say a couple of words about the 
pandemic. And the reason I wanted to mention this is because we're getting 
really just flooded now with calls from parents that are seeing the sorts of 
problems that before, we really only saw with kids that had some sort of 
sensory compromise. So we're getting the same range, so problems where 
children have suddenly started bedwetting, or they become very volatile in their 
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mood, they're yelling all the time at the slightest pretext, or they're losing it, 
having tantrums, and what's going on here is the pandemic has really intensified 
the stresses that all children are under, for lots of reasons. 

It might be what they're not allowed to do, they're not allowed to go outside. It 
might be that they are absorbing our stress, because we are incredibly stressed 
by what's happening, this is serious stuff. But the point is that what we are 
seeing is an explosion of children and teens, and young adults, that are 
struggling with too great a stress load. When that happens, the child is in what 
we call in Self-Reg Red Brain, we're seeing explosion of kids in Red Brain, and 
when they're in Red Brain, they have what's called a kindled alarm, and what 
that means is that the slightest thing tips them into the fight or flight. It may not 
even be a real threat, because one of the things that happens when a child is in 
Red Brain is that their perception of danger, their perception of threat, becomes 
distorted. 

So what do we do? The reality is that the stress is high, that I'm seeing tons and 
tons of kids go into Red Brain, what am I supposed to do as a parent? And the 
answer is you turn now to Self-Reg. So there are five steps in Self-Reg, and you 
have to practice all five of them. The first step is Reframe, and what that means 
is we have to learn how to distinguish between misbehavior and stress 
behavior, what are the signs in my child of when my child is becoming 
overstressed? Not when they're already overstressed, not when they're having a 
full meltdown, we need to learn what are the danger signs that they're getting 
towards this kind of peak, where what follows might be fight or flight? So that's 
our first step, Reframe. 

Our second step is to recognize what the stresses are, and that's when we 
become stress detectives. Now, on our website, we publish for free all kinds of 
stress inventories, and you might be surprised to see what some of the stresses 
are that are really not obvious, so for example, have you ever thought about 
why so many kids have a meltdown at a birthday party? Well, it turns out that 
even something as simple as getting a present is a stress. Having to make a 
choice, choosing, is a stress. 

So we learn, as stress detectives, what are my child's stresses? The next step is 
Reduce. Now what we're going to do, we're going to methodically reduce as 
many stresses as we can. So for example, if my child is very sensitive to odors, 
then I'm going to get rid of scented cleaners and scented soaps, right? So what 
we're doing is methodically now, we're going to try to identify and then reduce 
all the stresses that we can, so that my child can engage with the stresses that 
promote growth, intellectual, social, emotional, physical. 
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The next step is the pivotal one, so we call this one Reflect. I've been writing 
something called the Coronavirus Conversation Series, it's a blog series on 
self-reg.ca, our host website. One of the last blogs I wrote is called Unpacking 
Step Four. So you can download these for free, the only reason I'm mentioning 
this is this fourth step, this reflecting step, is actually... It's a very complex step, 
it has five mini-steps in it, five mini-stages, but basically what we want to do for 
the child is help them to become aware of what calmness feels like, and this is 
going to be even more important during the pandemic, helping them to 
recognize the feelings of calmness. 

But for us as parents, or us as adults who are doing Self-Reg for our own needs, 
we really need to process what we've learned from the first three steps. We 
need to listen carefully, and we talk in Self-Reg about how we need to listen 
with our eyes as well as with our ears. Step four really sets us up for step five, 
and we call step five Restore. What we mean by "Restore" is that if I have a child 
or a teen that are really going into Red Brain all the time, or even worse, into 
what we call Brown Brain, which is fight or flight, something has to change, so 
what we're looking for here is a new beginning, what are the kinds of daily 
routines that we want to explore and adopt? 

Just before I came on today, Kristie and I were chatting about how we are about 
to begin working a little bit more intensively in the U.S., and one of the reasons 
why goes back to where I started today, or maybe it's the reason why, because 
when we talk about restoring, we're not just restoring my child's energy 
reserves or my own energy reserves, we are restoring relationships. We are 
restoring that feeling of communal solidarity, that feeling that what Jefferson 
was talking about in the preamble to the Declaration of Independence, this is 
what we need to restore today, not just the U.S., but all countries. 

However, I started off by mentioning how the big obstacle, the reason why I 
think we ended up getting in so much trouble as a society, or as a family, is 
because of self-controlism. The key now moving forward is going to be in 
self-regulation. How do we as a family reduce the stress load? How do we as a 
nation reduce our stress load so that we can move forward, and finally revive 
Jefferson's dream? And do I believe this is possible? I absolutely do, we've 
worked in communities where you wouldn't have thought this was possible, and 
after a year or two, it's an entirely new community. It is possible, I've seen it 
with groups, and I can't begin to tell you, Kristie, how many kids I have seen 
where once we began, once we recognized that they were overstressed and we 
began to work on these healthy methods of dealing with stress, I see kids that 
really truly make me still want to do this work, that are the driving force. 

So I'll leave you with one last thought, and it's I think the key, the crux of 
everything we do in Self-Reg, and it's this. There is no such thing as a bad kid, 
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okay? And that's true, and I think of all the lives that we can nurture, that we 
can save. So everybody get out there, learn how to do Self-Reg, there's a lot 
more science than what I've talked about today. The more you understand this, 
the greater are the results, okay Kristie? 

Kristie: Yes, fabulous. Thank you. A few quick things as we wrap up this episode. First, a 
note of gratitude to my guest for their wisdom, generosity, and willingness to 
support the early care and education revolution so deeply. Second, do you know 
about my ECE Solutionary membership program? It's a special membership 
library chock-full of hundreds of searchable resources and tools that you can 
have in hand at the click of a button. Visit 
prekteachandplay.com/ece-membership to learn more and become a member 
today. 

Lastly, if you were inspired by this episode, if something affirmed your beliefs, or 
perhaps you discovered a practical tool you can put into practice to help all 
children thrive in school and in life, then I invite you to share the episode on 
whatever app you're using. Share with someone you feel would benefit, or 
someone who would be inspired by today's conversation, someone who it will 
make a difference for, then be sure to subscribe so you can stay connected. 
With so much gratitude for all that you do, fellow revolutionaries, until next 
time. 

Speaker 1: Be sure to visit prekteachandplay.com for more resources, tips, and tools for 
early educators. 
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